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tration and governance. Judged by prevalent standards,
it was as progressive as education anywhere else. The
majority of British administrators, however, desired a
system of education that would best serve their purpose
of exploiting India's resources. The old system of education
did not pass this test, for what suited India did not suit
her new and impatient conquerors.

It was the lure of trade that brought Britain to India.
Even after the assumption of authority, trade remained
for long  the  first  British  interest* Administration  was
long conducted with a view to commercial advantage.
For full exploitation of the country's resources, Britain
needed a group of middlemen who could act as interpreters
between her and the Indian people. The needs of adminis-
tration also posed the same problem. Higher policy could
be determined by the British themselves, but its application
to the daily routine of administration required the services
of indigenous men. The result was the creation of a large
ministerial class who helped the British in administration
and commerce. The primary qualification for such sub-
ordinates was proficiency in the English language* Educa-
tion was therefore remodelled to suit the needs of the rulers*
Instead of development of human personality, the chief
aim of education  became the attainment of linguistic
proficiency in English.

It was inevitable that this new emphasis or> linguistic
efficiency should lead to a lowering of educational ideals.
There was no organised system of technical education
in medieval India. Even what little was taught through
guilds or through apprenticeship now disappeared. Besides,
the steady suppression of Indian industry and trade destroy-
ed the incentive for technical education. Education became
more and more literary and slowly Indians lost their mani-
pulative skill.

Increasing emphasis on mere literacy also cut education
adrift from the existing economy of the land* SHU in